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1. [bookmark: _Toc237430125]Introduction
1.1. The main purpose of the Behaviour Policy is to ensure that all children and staff are safe and that academies create a culture where everyone is supported to have positive behaviour. All children should be able to learn in environments that are calm, safe and supportive and are free from disruption. All Ormiston Academies Trust (OAT) academies are committed to inclusivity and implementing strategies that reduce bias and support individual children’s needs.  Where ‘parent’ is used in this policy this should be taken to include guardian or carer.  
1.2. Excellent behaviour is achieved through a positive and consistent academy culture, underpinned by a commitment to OAT’s five values that shape everything we do. 
Values: 
· Ambition: We believe everyone can achieve and strive for excellence in all we do.
· Learning: We are committed to continuous learning, seeing growth and development as the path to improvement.
· Perseverance: We embrace challenges and grow by tackling difficult things.
· Collaboration: We achieve more by working together.
· Inclusion: We break down barriers to ensure everyone can learn, grow and participate.
1.3 [bookmark: _Toc237430126]Principles of behaviour and belonging: 
1.3.1 Our three principles of behaviour and belonging underpin everything we do as an academy. They reflect our commitment to fostering an inclusive, respectful, and supportive environment where every child can thrive. We believe that a positive school culture is the foundation for academic success and personal growth, and it is through shared norms, compassionate interactions, and clear expectations that we create a space where all children feel they belong. 
1.3.2 Always a reason  
In order to create disruption free learning in safe, calm environments in which children work hard and are successful children are explicitly taught the reasons behind rules and routines in our academy 
Rewards and sanctions promote positive norms and support the inclusion of all children in the school community. Rules and routines create a sense of belonging and create positive school experiences. They support children in achieving useful outcomes of which they can be proud.  
At our academy everyone understands upholding shared behavioural norms is a collective responsibility and that a school’s culture is an expression of all its members. 

1.3.3 Positive regard 
Every child is treated positively. Interactions between members of a school community are characterised by respect and warmth. Adults are compassionate especially when behaviour is challenging, because they understand children do not arrive at school with the same understanding of appropriate behaviour.  
Children who struggle the most receive the highest levels of support, and schools focus on finding causes of poor behaviour and addressing these, not excusing or explaining them away.  Support is characterised by its proactivity – our staff aim to find solutions before children reach crisis. 
1.3.4 Clear is kind
At our academy, children are explicitly taught rules and routines in a sequenced behaviour curriculum encompassing all aspects of school life, including extra-curricular activities and the journey to and from school. All children are supported to understand how to be successful. Children at all Ormiston Academies know what is expected of them and what happens when they meet or do not meet these expectations.  
· These are further reflected through the academy’s mission statement ‘Achieving together through personalised learning where every second counts’ and it’s 11 core values. These are:
· Dignity, courtesy and respect 
· Mutual support and honesty
· Safe, valued and listened to
· Mistakes are okay
· Positive relationships
· Aspiration for all and a ‘can do’ approach
· Children at the heart of all decisions
· A total learning environment
· Communication is key
· A holistic approach
· Irresistible learning

2. [bookmark: _Toc237430127]Legislation, statutory requirements and statutory guidance
2.1 This policy is based on legislation and advice from the Department for Education (DfE) on: 
· Behaviour in schools: advice for headteachers and school staff 2024 
· Searching, screening and confiscation: advice for schools 2022 
· Use of reasonable force and other restrictive interventions guidance
· The Equality Act 2010 
· Keeping Children Safe in Education 2026 
· Working Together to Safeguard Children 2026
· Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England, including pupil movement (effective from 26 July 2026) 
· Working together to improve school attendance 2024 
· Use of reasonable force in schools 
· Supporting Pupils with Medical Issues in School
· Mental health and behaviour in schools 
· Special Educational Needs and Disability (SEND) Code of Practice. 
· Relationships and sex education (RSE) and health education  
· Arranging Alternative Provision: A Guide for Local Authorities and Schools 2025 

3. [bookmark: _Toc237430128]Related OAT Policies
· Attendance
· Allegations of Abuse Against Staff 
· Use of Restrictive Intervention and Reasonable Force
· Anti-bullying
· Child Protection and Safeguarding
· Equality and diversity
· Searching, screening and confiscation
· SEND
· Staff Code of conduct
· Whistleblowing
· Uniform
4. [bookmark: _Toc237430129]Leadership and Management
4.1 Trustees and Governors
4.1.1 Trustees are responsible for monitoring the effectiveness of the Behaviour Policy across the trust. 
4.1.2 Trustees will:
· hold the Executive Team to account for the successful implementation of the policy, including ensuring that there is no discipline disparity between any groups of children, especially those with protected characteristics 
4.1.3 The local governing body in each academy is responsible for monitoring the effectiveness of the Behaviour Policy in the academy. 
4.1.4 Governors will:
· hold the principal to account for the successful implementation of the policy, including ensuring that there is no discipline disparity between any groups of children, especially those with protected characteristics 
4.2 Principal
4.2.1 The principal is responsible for setting and maintaining the behaviour culture of the academy and ensuring that all staff and children feel safe and supported. 
4.2.2 The principal will:
· ensure that the academy has high expectations of children’s conduct and behaviour, ensuring clear routines and rules, and that this is understood and applied consistently and fairly by all staff 
· aim to prevent all forms of bullying, including cyberbullying, prejudice-based and discriminatory bullying, harassment, violence and aggression 
· together with the leadership team, be highly visible in the academy to engage with children, staff and parents and promote high standards of behaviour, adopting the OAT five components of high and effective visible leadership 
· ensure that all staff are successfully inducted into the academy’s behaviour culture and systems, and will make sure that all staff receive regular high-quality training on behaviour guidance, routines and strategies 
4.3 Teachers
4.3.1 Teachers are responsible for managing behaviour effectively to ensure a calm and safe learning environment for all children[footnoteRef:1]. [1:  1 DfE Teachers’ Standards: see Teacher Standard 7 (https://www.gov.uk/government/publications/teachers-standards) ] 

4.3.2 Teachers will: 
· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting ‘positive good behaviour’ and ‘good character’ both in classrooms and around the school, in accordance with the behaviour policy and agreed teaching and learning routines 
· have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly  
· teachers aim to understand the needs of all children in their classes by referring to specific plans and strategies for individuals where relevant
· maintain consistent standards of behaviour in the classroom while ensuring reasonable adjustments are made by balancing fairness with flexibility 
4.4  All staff
4.4.1 All staff are responsible for implementing measures in the behaviour policy to secure excellent standards of behaviour. 
4.4.2 All staff will: 
· have consistently high expectations of children’s behaviour and respond to misbehaviour in a fair, proportionate and timely way, so that children know it will always be addressed
· model and maintain positive relationships with children, so that they can see examples of good behaviours and feel confident to ask for help when needed 
· uphold the whole academy approach to behaviour by modelling and teaching routines, values and standards in every interaction to develop habits[footnoteRef:2]   [2:  See part 2 of the Teachers’ Standards which outlines the high standards of personal and professional conduct expected of teachers ] 

· address misbehaviour swiftly and act decisively when behaviour, including the use of discriminatory and derogatory language, falls below the expected standards   
4.5 Children
4.5.1 Children will:
· be made aware of the academy’s behaviour standards, expectations, rewards and sanctions 
· receive an appropriate induction process, including those who are admitted mid-year, that familiarises them with the academy’s behaviour culture, rules and routines 
· receive regular and explicit teaching of behaviour expectations throughout the academic year 
· be educated about healthy relationships in all contexts, both online and offline, and to understand their rights and responsibilities regarding their behaviour 
· be made aware of the pastoral support that is available to them to help them meet the behavioural standards 
· be asked about their experiences of the behaviour culture to support the evaluation, improvement and implementation of the behaviour policy 
· become aware of their responsibilities to maintain high standards of behaviour within the academy
4.6 Parents
4.6.1 Parents are responsible for working in partnership with the academy to support and reinforce the behaviour policy. 
4.6.2 Parents are expected to:
· promote a positive culture of behaviour and celebrate their child’s successes and achievements 
· get to know the academy’s behaviour policy and reinforce the ethos and values of the policy with their child when necessary  
· support their child in adhering to the academy’s behaviour policy 
· inform the academy of any changes in circumstances that may affect their child’s behaviour 
· discuss any behavioural concerns with relevant staff promptly and where relevant, our Behaviour Lead Amanda Jebb amanda.jebb@thomaswolseyoa.co.uk 
· work with the academy following reports of misbehaviour (for example: attending return to learning meetings or reviews of specific behaviour interventions) 
· positively engage in any behaviour improvement plans and referral processes and encourage child to engage and succeed in both internal and external interventions 
· raise any concerns about the management of behaviour with the academy directly with the child’s Head of Department or our Behaviour Lead Amanda Jebb amanda.jebb@thomaswolseyoa.co.uk
· Heads of Department are:
· Lower School – Amanda Jebb – amanada.jebb@thomaswolseyoa.co.uk
· Middle School – Laura Goodfellow – laura.goodfellow@thomaswolseyoa.co.uk
· Upper School – Miglena Gencheva – Miglena.gencheva@thomaswolseyoa.co.uk
5. [bookmark: _Toc237430130]Behaviour Curriculum
5.1 All OAT academies believe that behaviour can be learned and therefore it can be taught through a well planned behaviour curriculum. The behaviour curriculum at Thomas Wolsey Ormiston Academy is based on the Norfolk Steps approach. This is based on therapeutic and trauma-responsive principles and teaches positive behaviours by responding to how children feel and respond to situations.   Positive behaviour reflects the values of the academy, readiness to learn and respect for others. It is established through creating an environment where good conduct is more likely and poor conduct less likely.  
5.2 Behaviour is explicitly taught to all children, in ways appropriate to the level of understanding of each child, so that they understand what behaviour is expected and encouraged and what is prohibited. Positive reinforcement is then given when expectations are met, while sanctions are required where rules are broken.  
5.3 Positive reinforcement and sanctions are both important and necessary to support the whole-school culture. We have a behaviour curriculum that defines and explicitly teaches the expected behaviours in our academy, rather than only a list of prohibited behaviours. It is centred on what successful behaviour looks like and defines it clearly for all stakeholders with explanations around the reasons why certain behaviours are important. 
5.4 The behaviour curriculum represents the key habits and routines required in the academy. Routines are used to teach and reinforce the behaviours expected of all children. Consistent and repeated practices promote the values of the academy, positive behavioural norms, and certainty of the consequences of unacceptable behaviour. Any aspect of behaviour expected from children is made into a commonly understood routine, for example, entering class, handing out equipment or clearing tables at lunchtime. These routines should be simple for everyone to understand and follow.
5.5 At Thomas Wolsey Ormiston Academy children are taught the behaviour curriculum through:
5.5.1 Modelling what positive relationships look like, in their interactions with all members of the academy community 
5.5.2 Acknowledging and praising behaviour that meets the expected standard
5.5.3 Giving children clear reminders about what the consequences of their actions will be if they don't meet behavioural expectations 
5.5.4 Being clear and consistent in the use of sanctions

5.6 Any children who join mid-term will be given information about the academy behaviour system and their understanding of this will be monitored by their Head of Department, via their class teams and pastoral teacher who work closely with them.  
6. [bookmark: _Toc237430131]Behaviour Expectations
6.1 At Thomas Wolsey Ormiston Academy, children are expected to: 
6.1.1 Be kind to and take care of, themselves, one another and the families and staff that care for them
6.1.2 Be respectful towards all members of the school community, visitors and people we meet when on visits
6.1.3 Try their best and show a positive attitude towards all learning
6.1.4 Keep themselves and others safe
6.1.5 Take care of and show respect for the school environment, the wider environment & the natural Environment
7. [bookmark: _Toc237430132]Behaviour expectations and SEND
7.1 All children at Thomas Wolsey Ormiston Academy, are expected to adhere to the academy’s behaviour expectations and routines as fully as is in their capacity to do so. The academy recognises that many pupils at the academy will require support to meet these expectations effectively. 
7.2 Ormiston Academies Trust principles of behaviour and belonging have been designed to support all children and especially children with SEND. 
7.3 Behaviour will often need to be considered in relation to a child’s SEND, although it does not follow that every incident of misbehaviour will be connected to their SEND. The academy should consider whether the child understood the instruction and was unable to act differently. Where behaviour is influenced by a child’s underlying needs, the academy will adopt a graduated response to support them. 
7.4 Reasonable adjustments and adaptions will be considered for children where their disability and/or special educational need impacts behaviour. This may include tailored interventions, additional support, or alternative methods of communication to help them understand and meet behavioural expectations. 
7.5 Where appropriate, more bespoke support plans, which identify specific strategies and support, may be developed in collaboration with the SENCO, teachers, parents and other professionals. 
7.6 Staff members are trained to understand the needs of children with SEND and how these may influence behaviour.  
8. [bookmark: _Toc237430133]Recognition and reward
8.1 The academy rewards good behaviour, as it believes this will develop an ethos of kindness, cooperation and hard work within the academy. The policy is designed to promote good behaviour and encourages children to support the academy’s values.
8.2 The academy’s reward system aims to create a clear, simple and recognisable structure that children and staff can use consistently, enabling children to feel more enthusiastic and committed to school life. Our reward system revolves around demonstrating ‘positive good behaviour’ and ‘good character’ around the academy. At any time throughout the day a member of staff can award children who are demonstrating academy values and good character. 
At Thomas Wolsey, rewards are best ‘delivered’ immediately and linked directly to a specific positive behaviour.
Rewards often need to be personalised to have meaning for individuals and may be explicitly stated in a Behaviour Management Support Plan for those that need this.  
Rewards need to be appropriate to the wide range of ages and stages of learners at the academy.
There are various ways of rewarding good behaviour. These are:
Verbal praise
Communicating praise to parents/carers via a phone call or written correspondence.  This may be delivered by pastoral teachers, HODs or for the most outstanding achievements, the Co-Principals

Certificates: Weekly ‘Star of the Week’ for younger pupils and ‘Secondary Award’ for older pupils
 
Being entrusted with positions of responsibility

Individual rewards as indicated on pupil’s positive behaviour support plan

8.3 Pupils may be rewarded for a variety of reasons which reflect academy values. These include: having good attendance, having positive attitude towards their learning, participation in enrichment activities attending enrichment activities, leadership and/or pupil voice activities etc
8.4 At the end of a lesson a teacher may present a tangible reward that is appropriate to the age and stage of the pupils in that class.  This will vary according to the needs of the children but may include a ‘star’, a ‘sticker’ a ‘round of applause’ etc. to those children who have had an outstanding lesson and gone above and beyond.  
9. [bookmark: _Toc237430134]Consequences and sanctions
9.1 The aims of our academy response to misbehaviour is to maintain the culture of the academy, restore a calm and safe environment in which all children can learn and thrive in disruption-free classrooms and prevent the recurrence of misbehaviour. Therefore, sanctions are a legitimate form of behaviour management. . Consequences need to be immediate and must be specific to the issue and the level of understanding of the pupil.
9.1 Staff will endeavour to create a predictable environment by always responding to behaviour that falls short of the standards in a consistent, fair, and proportionate manner, so children know with certainty that misbehaviour will always be addressed.  
9.2 When managing behaviour, staff apply our principles of behaviour and belonging with due consideration. 
· Always a reason  
· Clear is kind 
· Positive regard 
9.3 Staff can sanction children whose behaviour falls below the standard which could reasonably be expected of them. Staff can issue sanctions any time children are in the academy or elsewhere under the charge of a member of staff, including on academy trips. 
9.4 Sanctions must be reasonable and proportionate. 
9.5 Following any sanction, the academy will support the child to reflect on and understand their behaviour. At the same time, staff will work together to understand a child’s context as this will inform effective responses to more complex behaviours.  
9.6 The academy will plan and use age/developmentally appropriate strategies and interventions to support a child, without lowering expectations for any child’s behaviour
9.7 Removal from Lesson
9.7.1 Removal from lesson is a serious consequence of persistent disruptive behaviour and will only be  used once other behavioural strategies have been attempted and children have been given warnings, unless the behaviour is so extreme as to warrant immediate removal. Removal is necessary as all children have a right to learn in disruption free and safe environments.
9.7.2 Removal from lesson is not a sanction. The purpose of a child being removed is so other children can continue to learn and the teacher can teach without interruptions. It will also offer the child an opportunity to reset and receive short term support to self-regulate to be able to return to learning as soon as possible.  
9.7.3 At Thomas Wolsey, some children benefit from the use of sensory or movement breaks away from the classroom to emotionally regulate. Some may have timetabled individualized sessions for planned intervention / therapeutic work to support with behaviour. These interventions are part of their personalized learning plan and are separate to the sanctions covered here.
9.7.4 Children who are removed from class will usually remain with a member of staff from the class team who knows them well and can best support them however they may call on further support from a member of the leadership team.  They will be supported to return to learning with their peers in their classroom as quickly as possible. 
9.7.5 Children will remain in removal for no longer than is necessary. For most children they will return within the session. However, there may be exceptional circumstances, which must be agreed by the principal and communicated to the parents and the child in a timely manner, where children remain in removal for more extended periods.  These will generally form part of the child’s Positive Behaviour Management Plan. 
9.8 Detentions
9.8.1 The law states that staff have the authority to issue detentions to children, including same-day detentions and those set outside of school hours without requiring parental consent. After-school detentions are not a sanction that is commonly used in Thomas Wolsey Ormiston Academy, however short break or lunch-time detentions may be used as a sanction where appropriate for the individual child.
9.8.2 Where detentions take place at breaktimes or lunchtimes, they must not impact on the child’s eating, drinking or personal care routines. 
9.8.3 In the unlikely event that an after-school detention is issued, staff will not issue it where there is any reasonable concern and evidence that in doing so would compromise a child’s safety.
9.8.4 Staff must consider whether suitable travel arrangements can reasonably be made by the parent for the pupil. Parents must support the academy and the pupil in attending a sanction for consequences of poor behaviour. Where after school detentions may pose an inconvenience to a family, best efforts are to be made to come to an arrangement of when the child can attend such sanction.                  
9.8.5 The academy does not operate a formalised detention system as a more personalised approach to sanctions is necessary due to the widely varying age and developmental stage of the pupils at the school. However, where a child has received a detention due to being removed from a lesson, a restorative conversation must always take place in a timely manner between the pupil and the teacher who was teaching the lesson the child was removed from. Restorative conversations are also expected to take place between any staff of child in relation to any out of class poor behaviour.
9.9 Internal Reflection
9.9.1 The academy does not operate a formalised system of Internal Reflection which is a serious sanction that is sometimes used by schools  for repeated non- compliance or a one-off incident that does not meet the criteria for suspension, but is serious enough to warrant a period of removal.  The academy does reserve the right however, to consider making arrangements for a half or full day removal where this would be believed to be beneficial for the pupil concerned.  Any such arrangements would need to be made in full agreement with the Behaviour Lead and Co-Principals.  The parents/carers would need to be fully informed of any such decisions.
9.10 Suspension and permanent exclusion 
9.10.1 Suspensions will normally be used as a last resort. However, it is acknowledged that they are sometimes necessary to ensure a calm and safe environment for all children and staff. Principals can use suspension or permanent exclusion in response to serious incidents or in response to persistent poor behaviour which has not improved following a variety of support and intervention.  
9.10.2 For a permanent exclusion to be imposed, the principal must also be satisfied that to allow the child to remain in the academy would seriously harm the education or welfare of the child or others, such staff or children in the academy.
9.10.3  In deciding whether to issue a suspension or permanent exclusion the academy will have reference to OAT’s Suspension and Exclusion policy and legislation that governs the suspension and permanent exclusion of children. 
9.10.4 For children who have received more than one suspension within the same academic year, pastoral leaders will commence the ‘suspension support checklist’ to identify what support, screening, assessments and interventions may be required to support an improvement in behaviour and reduce the risk of further suspensions. 
9.10.5 For children with SEND and especially for children with an EHC plan where the academy has concerns about behaviour, leaders of behaviour and SEND should liaise and consider calling an early annual review as per the guidance in the suspension support checklist. 
9.10.6 In considering suspension or permanent exclusion the principal should ensure that, as far is appropriate, the academy’s ‘suspension support checklist’ has been completed and considered. This will guide principals in their review of support and intervention strategies in response to misbehaviour.  
9.10.7 For all permanent exclusions, principals must consult with their Education Director before a final decision to permanently exclude is confirmed.
9.10.8 As all children at the academy have an EHCP or are in the process of acquiring one, OAT’s National Director of AP and Special Academies or SEND Lead Practitioners, in addition to the relevant Education Director will have been contacted for consultation before a decision to permanently exclude is made. 
9.10.9 Whenever the principal suspends or permanent excludes a child, they must notify the social worker, if the child has one and the Virtual School Headteacher (VSH) if the child is in care.
9.10.10 Where there are safeguarding concerns surrounding a suspension or permanent exclusion, the principal may consider sending the child to a partner academy to serve their suspension or first five days of the permanent exclusion under supervision.
9.10.11 As all pupils at the academy either have an EHCP or are in the process of acquiring one, the academy must work in partnership with the Local Authority (Suffolk LEA) and seek advice and support from them before taking this] 
10. [bookmark: _Toc237430135] Graduated approach to behaviour support
9.2 The academy believes that early intervention is crucial in supporting children to improve behaviour. Therefore, staff logging behaviour (both positive and negative) on CPOMS will enable pastoral and senior leaders to monitor and analyse behaviour patterns and quickly identify those children who may be accruing too many negative behaviour points due to poor behaviour. 
9.3 The behaviour and inclusion monitoring stages outlined below share an overview of the levels of report/support a child may be in receipt of. At all stages, staff and any other professionals working with the pupil, must take full account of the age and developmental stage of the pupil concerned and the nature of their SEND and how these impact on behaviours.  All teams must work collaboratively to support children at each stage. The list of actions is not exhaustive and act as prompts to access a wealth of interventions and strategies.  Time-frames need to be flexible as each child’s needs are unique but close monitoring of the behaviours and any impact on the other pupils form an essential part of the decision-making process around the rate of escalation from one stage to the next. 
 
Stage 1 – Behaviour is supported within class by the class team and led by the teacher.  The class team employ strategies and approaches from the Norfolk Steps Approach to Positive Behaviour Management that all staff in the academy are trained in.  Strategies will vary according to the needs of the individual.  A significant emphasis is placed upon pre-empting behaviours through a wide range of means which include but are not exclusive to: identifying and meeting the needs of the individual, (e.g. providing sensory equipment or regular movement breaks, specialist seating etc.), making the learning environment and lessons engaging, providing the child with the tools and strategies to understand and communicate their feelings, thoughts and opinions
Stage 2 – Pupil requires further intervention. Class team enlist support from the HOD and Behaviour Lead, Amanda Jebb who will suggest strategies to try.  Where these are unsuccessful, a period of monitoring with frequent review meetings with the teacher and/or class team, using tools from the Norfolk Steps will take place and different strategies will be tried.  At this stage, a Positive Behaviour Management Plan is drafted by the classteam, usually in consultation with the Behaviour Lead, Amanda Jebb and parents / carers.  
Stage 3 – Support from external agencies, such as the Community Nursing Behaviour Support Team is enlisted alongside the continuation of strategies to support behaviours at school, (stage 2).  This support typically works with the child at home but coordinates strategies and interventions that can also be applied at home.  
10.1 Stage 4 – Where the behaviour is having a significant impact on the safety and well-being of the other children in the school, or the child themselves, an alternative provision will be sought through the EHCP process and in full consultation with parents / carers, LEA and multi-professional teams.
11. [bookmark: _Toc237430136]Supporting children following a serious sanction or prolonged period of absence from the academy
11.1 Return to learning strategy (reintegration)
11.1.1 In the rare event of a serious sanction, a ‘return to learning’ meeting with parents / carers is essential for restoring relationships, rebuilding trust, and setting clear expectations for future behaviour. It allows the academy to address the underlying causes of the behaviour, collaborate on support strategies, set targets and ensure the child feels welcomed back into the learning environment. By promoting accountability and involving both parents and the child in the process, the meeting helps prevent future issues and supports a successful reintegration. 
11.1.2 Leaders should complete the return to learning form as set out in OAT guidance for academies. 
11.1.3 The Co-Principals will have been consulted prior to any return to learning meetings to ensure appropriate support is to be discussed.
11.1.4 The academy is committed to the inclusion of parents who may have complex working patterns, mobility or other health issues. Therefore, the academy is able to apply the necessary adjustments to enable full participation in the successful reintegration of their child e.g. attend the return to learning meeting via Teams or by phone or a pre-arranged home visit. 
11.1.5 A part time timetable must not be used to manage a child’s behaviour, however when supporting a child following a serious sanction or incident, a return from off-site direction, or incoming managed move, a short term reduced timetable may be considered to support a phased return to learning as part of a well planned reintegration plan and if it is in the best interests of the child. 
11.1.6 Any reduced timetable as part of a phased return must only be in place for the shortest time necessary and should be documented as part of a formal pastoral support plan. A time-limit should be agreed indicating the point the child is expected to attend full-time education, either at the academy or alternative provision.  
11.1.7 Formal arrangements should be in place to review the reduced timetable, return to learning and pastoral support plan with the child and parents every two weeks until the child is accessing full time lessons. 
12.1 Alternative provision/off site direction
12.1.1 Movement of children will only occur when all other strategies have been exhausted, including use of assessments, screeners, support and interventions that form part of the academy graduated approach to behaviour and inclusion. Leaders will refer to the suspension support checklist to review what support has already been provided before making a decision on alternative provision or off-site direction. 
12.1.2 For the purpose of this guidance, the definition of alternative provision (AP) is when education is arranged for children of compulsory school age who, because of exclusion, illness or other reasons, would not otherwise receive suitable education; alternative provision can also be used by schools for children on a suspension and for children being directed to off-site provision to receive education intended to improve their behaviour. 
12.1.3 As all children at Thomas Wolsey Ormiston Academy have an EHCP or are in the process of acquiring one, if it is felt that a child will benefit from accessing an alternative provision, the academy will work in close partnership with the Local Authority in the formulation of a plan and in the selection and monitoring of a suitable provision in line with statutory roles and responsibilities.  
12.1.4 Where it is believed a child in care or a child who has a social worker may benefit from an alternative provision placement, the child’s social worker and the local authorities Virtual School Head (VSH) must be consulted as soon as possible. 
12.1.5 The academy will follow OAT guidance for academies about arranging and reviewing alternative provisions and offsite direction placements. 
12. [bookmark: _Toc237430138]Restrictive Intervention and Use of Reasonable Force
13.1 Please refer to separate Restrictive Intervention and Use of Reasonable Force Policy.
13. [bookmark: _Toc237430139]Power to discipline beyond the school gates
14.1 Children and parents should be aware that the behaviour policy can extend to activities outside the school day, off the school premises, including online conduct when the child is:
· taking part in any academy-organised or academy-related activity 
· travelling to or from the academy 
· wearing academy uniform 
· in some other way identifiable as a child at the school 
14.2 Even when the four conditions above do not apply, the behaviour policy can extend to any misbehaviour which could have repercussions for the orderly running of the academy, pose a threat to another child or member of the public, or could adversely affect the reputation of the academy. This will include any instances of cyberbullying or mis-use of social media. 
14. [bookmark: _Toc237430140]Searching, screening and confiscation
15.1 Please refer to separate Searching, Screening and Confiscation Policy.
15. [bookmark: _Toc237430141]Suspected criminal behaviour
16.1 If a child is suspected of criminal behaviour, the academy will make an initial assessment of whether to report the incident to the police.  
16.2 When establishing the facts, the academy will endeavour to preserve any relevant evidence to hand over to the police.
16.3 If a decision is made to report the matter to the police, the DSL or one of the DDSLs under her direction, will make the report. 
16.4 The academy will not interfere with any police action taken. However, the academy may continue to follow its own investigation procedure and enforce sanctions, as long as it does not conflict with police action. 
16.5 The academy will normally inform parents or carers where their child’s behaviour is being treated as suspected criminal behaviour, including when a decision is made to report the matter to the police. Parents or carers will not be informed, or informing them will be delayed, where the designated safeguarding lead considers that this would not be in the child’s best interests or would place a child at increased risk of harm. Any such decision, and the reasons for it, will be recorded in line with Keeping Children Safe in Education.
16.6 If a report to the police is made, the DSL will make a tandem report to children’s social care, if appropriate. All investigations, decisions, actions and rationale behind decisions and actions must be recorded on CPOMs.  
16.7 Where the academy decides not to report suspected criminal behaviour to the police, this decision and the reasons for it will be recorded in writing, in line with the recording requirements set out in Keeping Children Safe in Education. This record will include a summary of the concern, how it was considered, and the outcome of the decision, and will be recorded on CPOMs alongside any related investigations, decisions and actions.
16. [bookmark: _Toc237430142]Bullying
17.1 Please refer to separate Anti-Bullying Policy.
17.2 The academy has adopted the Anti-Bullying Alliance definition of bullying which states that bullying “is the repetitive, intentional hurting of one person or group by another person or group, where the relationship involves an imbalance of power. Bullying can be physical, verbal or psychological. It can happen face-to-face or online.” 
17.3 The behaviour policy and use of sanctions will extend to all participants involved in bullying as group behaviour. The various roles include: 
· The target (previously referred to as the victim) – the person whom the bullying is aimed 
· The ringleader (bully or perpetrator) – initiating and leading the bullying but not always ‘doing’ the bullying 
· Assistant(s) – actively involved in ‘doing’ the bullying 
· Reinforcer(s) – supports the bullying, might laugh, or encourage other people to collude 
· Defender(s) – stands up for someone being bullied. Knows that bullying is wrong and feels confident enough to do something about it. This might involve talking to an adult 
· Outsider(s) (previously referred to as bystanders) – ignores any bullying and doesn’t want to get involved
17.4 The academy does not accept ‘banter’ as a defence for bullying behaviour. Banter is defined as ‘the playful and friendly exchange of teasing remarks.’ 
17.5 Behaviour and use of language is not banter if: 
· It’s hurtful 
· It’s not between friends 
· Someone has asked for it to stop 
· The target isn’t laughing 
· It focuses on someone’s insecurities 
· It is discriminatory  
17. [bookmark: _Toc237430143]Use of social media
18.1 The policy applies to all forms of social media and applies to the use of social media for both school purposes and personal use that may affect the school, children or staff in any way. 
18.2 Misuse of social media may include (this is not an exhaustive list):
· Damaging the academy or its reputation, even indirectly 
· Use that may defame the academy staff or any third party 
· Use that may harass, bully or unlawfully discriminate against staff, other children or third parties 
· False or misleading statements 
· Use that impersonates staff, other children or third parties 
· Expressing opinions on the academy’s behalf 
· Using the academy’s logos or trademarks
18.3 Children can report misuse of social media to any member of staff in the academy. Due to the additional vulnerabilities and levels of understanding of pupils at the academy, this is logged on CPOMS as a safeguarding concern for all involved parties.  Where this happens a member of the safeguarding team will investigate and sanction or support where necessary.  This will, in most cases be the safeguarding lead for online safety: Emily Webster. She will work in partnership with all relevant parties to address issues connected to online safety and coordinate an appropriate response which will involve: the pastoral teacher, the Head of Department and the person with parental responsibility for the child.
18.4 The academy accepts that social media usage can be incredibly useful when used correctly and responsible use of social media is promoted. However, breach of the policy of the use of social media will result in sanctions. 
18.5 Please also refer to separate Technology Acceptable Use agreement.
18. [bookmark: _Toc237430144] Malicious allegations
19.1 Malicious accusations against staff can be very damaging for the welfare of the accused member of staff, as the allegation may involve a formal investigation. If the allegation is false, then the child/children may be sanctioned with a suspension. The length of the exclusion and whether it is internal or external will be treated on a case-by-case basis.  
19.2 Where a child makes an allegation of sexual violence or sexual harassment against another child and that allegation is shown to have been deliberately invented or malicious, then the child/children may be sanctioned with a suspension. The length of the exclusion and whether it is internal or external will be treated on a case-by-case basis. 
19.3 In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, the academy (in collaboration with the local authority designated officer (LADO) and OAT’s safeguarding team, where relevant) will consider whether the child who made the allegation is in need of help. If so, a referral to children’s social care may be appropriate.  
19.4 The academy will also consider the pastoral needs of staff and children accused of misconduct. 
19. [bookmark: _Toc237430145]Serious incidents that require investigation
20.1 If there is a serious incident that requires an investigation, this will be overseen by, this will be overseen by the co-principals and relevant HOD. If they are nor available, then one of the other members of the SLT.
20.2 Children directly involved in a serious incident, or as a witness may be separated, isolated or placed under the close supervision of a member of staff whilst initial statements are taken and pastoral support will be offered immediately to support children. 
20.3 Parents will be informed as soon as is practically possible within the same day of children directly involved in a serious incident, including incidents considered under malicious allegations (section 19) or misuse of social media (section 18). This applies to any child directly involved, whether as the subject of a concern, an alleged perpetrator, or the child who raised it. Any delay may be associated with staff immediately supporting children and ensuring statements are thorough and truthful. Parents or carers will not be informed, or informing them will be delayed, where the designated safeguarding lead considers that this would not be in the child’s best interests or would place a child at increased risk of harm.
20.4 Where CCTV is available and it has captured a serious incident, this may not be made available to parents when the academy must consider the privacy of other children. The academy must comply with data protection laws. 
20.5 Once an investigation has been completed, the principal will review all of the evidence before any decisions are made around appropriate sanctions and/or support and parents will be informed. 
20.6 In exceptional circumstances, the academy may temporarily prevent a child from attending the academy site where this is necessary to safeguard children or facilitate a safeguarding investigation. This separation is for safeguarding purposes and is not a disciplinary sanction or suspension. Decisions will be made by the Designated Safeguarding Lead in line with the Safeguarding and Child Protection policy.
20. [bookmark: _Toc237430146]Mobile phones
21.1 Ormiston Academies Trust is the first Multi Academy Trust (MAT) to completely phase out having access to smart phones during the school day and go completely phone free.  
21.2 We believe we have a collective responsibility to restrict children’s access to social media and inappropriate content when it is regularly reported that smart phones are a distraction and have a significant impact on mental health, the ability to concentrate and learn free from distraction in school. 
21.3 Therefore, Thomas Wolsey Ormiston Academy is a phone free school (with the exception of uses outlined in our Mobile Phone policy). This also extends to any other device that can send or receive messages, e.g. smart watches and smart rings. 
21.4 For the safety of children and reassurance for parents, our policy is a ‘handover’ policy. This means that the academy acknowledges that children may require access to their mobile phones when travelling to and from the academy. However, on entry into the academy children phones and mobile devices will be placed in pupils’ bags where they will remain for the duration of the school day. They may come out at home-time for travel home on Schools Transport. 
21.5 If any child is found to be in breach of the Academy’s Mobile Phone policy, (where they have been supported to fully understand it), the phone will be kept in a secure place until it is collected by parents or carers. Parents / carers are to arrange a time and date of when to collect the phone.
21.6 A member of SLT or the child’s pastoral teacher will contact the parent / carer to inform them of the breach and subsequent arrangements
21.7 We will ensure that any important messages from parents are relayed to your child during the day if you call the academy and leave a message with reception. 
21.8 In exceptional circumstances, a child may be permitted by the principal to use their mobile phone during the school day. For example, medical needs of a child with diabetes who uses an app to monitor blood sugar levels. (please see our Mobile Phone policy on the academy website).
21. [bookmark: _Toc237430147]Monitoring and evaluating academy behaviour
22.1 The analysis of behaviour data helps to identify whether the academy is securing a culture of excellence and draws out behaviour patterns and trends that will inform next steps in supporting children to improve behaviour. 
22.2 The academy will collect data on the following: 
· Behavioural incidents, including removal from the classroom 
· Any incidents of bullying, discriminatory and derogatory language 
· Positive behaviour points 
· Attendance, permanent exclusion and suspension  
· Use of child support units, off-site directions and managed moves 
· Incidents of searching, screening and confiscation 
· Incidents of positive handling/reasonable force 
· Anonymous surveys for staff, children, governors, trustees and other stakeholders on their perceptions and experiences of the academy behaviour culture
22.3 The data will be analysed from a variety of perspectives including:
· At academy level 
· By age group 
· At the level of individual members of staff 
· By time of day/week/term 
· By protected characteristic 
22.4 The academy will use the results of this analysis to make sure it is meeting its duties under the Equality Act 2010. If any trends or disparities between groups of children are identified by this analysis, the academy will review its policies and practice to tackle it. 
22. [bookmark: _Toc237430148] Safeguarding
23.1 The academy recognises that changes in behaviour may be an indicator that a child is in need of help or protection. All staff should maintain professional curiosity and proactively consider whether a child’s behaviour, including misbehaviour, may be linked to them suffering, or being likely to suffer, significant harm. 
23.2 Any safeguarding or child protection concerns must be reported to the Designated Safeguarding Lead (DSL) immediately, using CPOMS. The DSL, after liaising with appropriate staff or other agencies, will determine whether early help intervention or a referral to children’s social care is appropriate. 
23. [bookmark: _Toc237430149]Complaints
24.1 Complaints regarding any aspects of the Behaviour Policy will be addressed under the OAT Complaints Policy.  
24.2 Concerns about wrongdoing at OAT academies in relation to the behaviour policy, such as malpractice, mismanagement or breach of health and safety law or any other illegal or unethical act either on the part of management, the Governing Body or by fellow employees should be raised using the Whistleblowing Policy. 
24. [bookmark: _Toc237430150]Glossary of terms
	Term 
	Definition  

	Alternative Provision (AP) 
	When education is arranged for children of compulsory school age who, because of exclusion, illness or other reasons, would not otherwise receive suitable education; alternative provision can also be used by schools for children on a suspension and for children being directed to off-site provision to receive education intended to improve their behaviour. 

	Education Health and Care Plan (EHCP) 
	Education, Health and Care Plan is a legal personalised document. It sets out the education, health and social care needs of a child or young person: aged 0 to 25 years old with special educational needs or disabilities, who needs more support in their educational setting beyond the usual resource they provide. 

	Looked After Child / Child in Care (LAC/CIC) 
	Looked After Child or Child in Care is a child who is under 18 years of age who is in the care of a local authority or a designated social care body. This means the child is not living with their parents or guardians and their local authority is responsible for providing their accommodation, care, and support. 

	Managed Moves (MM) 
	A managed move is used to initiate a process which leads to the transfer of a child to another mainstream school permanently. If a temporary move needs to occur to improve a child’s behaviour, then off-site direction should be used. 

	Offsite Direction (OD) 
	When an academy directs a child to attend another educational setting, such as alternative provision or another mainstream school to improve behaviour. 

	Parent 
	Definition of ‘parent’ can be found in the Education Act 1996. In addition to the child’s birth parents, reference to parents in this guidance includes any person who has parental responsibility and any person who has care of the child. 

	Part time timetable 
	A school schedule where a child attends fewer hours than the standard full-time education hours. A part time timetable cannot be used to manage behaviour and when it is used it must only be for a short term and only if it is in the child’s best interests. Any part timetable must be reviewed every two weeks with a view and plan to return to full time education as soon as possible. 

	Permanent exclusion (PEX) 
	When a child is permanently removed from the school roll and is no longer allowed to attend the school following a serious breach or persistent breach of a behaviour policy. This is a type of exclusion. 

	Child Support Unit (PSU) 
	A Child Support Unit is a planned intervention occurring in small groups and in place of mainstream lessons within the academy. The purpose of the unit can be two-fold: a) as planned intervention for behavioural or pastoral reasons, b) as a final preventative measure to support childs at risk of exclusion. 

	Reduced timetable 
	For the purpose of this guidance, we define this as when a child attends the academy full time but may have a reduced timetable within the academy that means they do not attend all mainstream lessons. This is often used as part of a phased return to learning/reintegration plan. 

	Suspension 
	In this guidance, suspension is used to refer to what legislation calls and exclusion for a fixed period. Suspension is a type of exclusion. 

	Virtual School Head (VSH) 
	A Virtual School Head is a senior leader within a local authority’s education department who focuses on promoting the educational achievement of children and young people in care, previously in care and those with a social worker. 
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